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3.2

Introduction:
This policy should be read in line with the safeguarding and child protection policies.

St Mary’s Catholic Primary School provides a broad and balanced curriculum for all

children. The National Curriculum is our starting point for planning that meets the specific
needs of individuals and groups of children. When planning, teachers set suitable learning
challenges and respond to children's diverse learning needs. Some children have barriers
to learning that mean they have special needs and require particular action by the school.

These requirements are likely to arise as a consequence of a child having special
educational needs. Teachers take account of these requirements and make provision,
where necessary, to support individuals or groups of children and thus enable them to
participate effectively in curriculum and assessment activities. Such children may need
additional help or different help from that given to other children of the same age.

Children may have special educational needs either throughout or at any time during their
school career. This policy ensures that curriculum planning and assessment for children
with special educational needs takes account of the type and extent of the difficulty
experienced by the child.

The Disability Discrimination Act identifies the fact that some pupils with disabilities may
have learning difficulties that call for special educational provision. However, not all
children defined as disabled will require this provision. A child with asthma or diabetes, for
example, may not have special educational needs, but may still have rights under the
Disability Discrimination Act. We will assess each child as required, and make the
appropriate provision, based on their identified needs.

Aims and objectives:
The aims and objectives of this policy are:

e to create an environment that meets the special educational needs of each child;

e to ensure that the special educational needs of children are identified, assessed and
provided for;

o to make clear the expectations of all partners in the process;

¢ toidentify the roles and responsibilities of staff in providing for children's special
educational needs;

e to enable all children to have full access to all elements of the school curriculum;

e to ensure that parents are able to play their part in supporting their child's education;

e to ensure that our children have a voice in this process.

Educational inclusion:

At St Mary’s Catholic Primary School, we aim to offer excellence and choice to all our
children, whatever their ability or needs. We have high expectations of all our children.
We aim to achieve this through the removal of barriers to learning and participation. We
want all our children to feel that they are a valued part of our school community.
Through appropriate curricular provision, we respect the fact that children:

o have different educational needs and aspirations;

e require different strategies for learning;

e acquire, assimilate and communicate information at different rates;
¢ need arange of different teaching approaches and experiences.

Teachers respond to children's needs by:

e providing support for children who need help with communication, language and
literacy;

e planning to develop children's understanding through the use of all their senses and of
varied experiences;

e planning for children's full participation in learning, and in physical and practical
activities;
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e helping children to manage their behaviour and to take part in learning effectively and
safely;

e helping individuals to manage their emotions, particularly trauma or stress, and to take
part in learning.

4 Special educational needs:
A pupil has SEN if they have a learning difficulty or disability that requires special
educational provision to be made for them.

They have a learning difficulty or disability if they have:
> A significantly greater difficulty in learning than most others of the same age, or

> A disability which prevents or hinders them from making use of facilities of a kind generally
provided for others of the same age in mainstream schools

Special educational provision is educational or training provision that is additional to, or
different from, that made generally for other children or young people of the same age by
mainstream schools.

4.2 Disability

Pupils are considered to have a disability if they have a physical or mental impairment that
has a substantial and long-term adverse effect on their ability to do normal daily activities.

The school will make reasonable adjustments for pupils with disabilities, so that they are not
at a substantial disadvantage compared with their peers.

4.3 The 4 areas of need

The needs of pupils with SEND are grouped into 4 broad areas. Pupils can have needs that
cut across more than 1 area, and their needs may change over time.

Interventions will be selected that are appropriate for the pupil's particular area(s) of need, at
the relevant time.

AREA OF NEED

Communication and Pupils with needs in this area have difficulty communicating with

interaction others. They may have difficulty understanding what is being said
to them, have trouble expressing themselves, or do not
understand or use the social rules of communication.

Pupils who are on the autism spectrum often have needs that fall
in this category.
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AREA OF NEED

Cognition and learning = Pupils with learning difficulties usually learn at a slower pace than
their peers.
A wide range of needs are grouped in this area, including:

e Specific learning difficulties, which impact 1 or more specific
aspects of learning, such as: dyslexia, dyscalculia and
dyspraxia

e Moderate learning difficulties
e Severe learning difficulties

e Profound and multiple learning difficulties, which is where
pupils are likely to have severe and complex learning
difficulties as well as a physical disability or sensory
impairment

Social, emotional and  These needs may reflect a wide range of underlying difficulties or
mental health disorders. Pupils may have:

¢ Mental health difficulties such as anxiety, depression or an
eating disorder

e Attention deficit disorder, attention deficit hyperactive
disorder or attachment disorder

e Suffered adverse childhood experiences

These needs can manifest in many ways, for example as
challenging, disruptive or disturbing behaviour, or by the pupil
becoming withdrawn or isolated.

Sensory and/or Pupils with these needs have a disability that hinders them from
physical accessing the educational facilities generally provided.

Pupils may have:

e A sensory impairment such as vision impairment, hearing
impairment or multi-sensory impairment

e A physical impairment

These pupils may need ongoing additional support and equipment
to access all the opportunities available to their peers.

5 Roles and responsibilities
The SENDCO at our school is Fiona Montgomery

They will:

> Inform any parents that their child may have SEN and then liaise with them about the
pupil's needs and any provision made
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2 Work with the headteacher and SEN governor to determine the strategic development of the
SEND policy and provision in the school

? Have day-to-day responsibility for the operation of this SEND policy and the co-ordination of
specific provision made to support individual pupils with SEN, including those who have EHC
plans

2 Provide professional guidance to colleagues and liaise and work with staff, parents, and other
agencies to make sure that pupils with SEN receive appropriate support and high-quality teaching

2 Advise on the graduated approach to providing SEN support and differentiated teaching methods
appropriate for individual pupils

> Advise on the deployment of the school’s delegated budget and other resources to meet pupils
needs effectively

2 Be a point of contact for external agencies, especially the local authority (LA) and its support
services, and work with external agencies to ensure that appropriate provision is provided

2 Liaise with potential next providers of education to make sure that the pupil and their parents are
informed about options and that a smooth transition is planned

> When a pupil moves to a different school or institution: Make sure that all relevant information
about a pupil’s SEN and the provision for them are sent to the appropriate authority, school or
institution in a timely manner

> Work with the headteacher and school governors to make sure the school meets its responsibilities
under the Equality Act 2010 with regard to reasonable adjustments and access arrangements

> Make sure the school keeps its records of all pupils with SEND up to date and accurate

> With the headteacher, monitor to identify any staff who have specific training needs regarding SEN,
and incorporate this into the school’s plan for continuous professional development

> With the headteacher, regularly review and evaluate the breadth and impact of the SEND support
the school offers or can access, and co-operate with the LA in reviewing the provision that is
available locally and in developing the local offer

> Prepare and review information for inclusion in the school’s SEN information report and any
updates to this policy

> With the headteacher and teaching staff, identify any patterns in the school’s identification of SEN,
both within the school and in comparison with national data, and use these to reflect on and
reinforce the quality of teaching

5.2Therole of the Governing board:
The governing board is responsible for making sure the following duties are carried out, though the
duties can be delegated to a committee or an individual:

> Co-operate with the LA in reviewing the provision that is available locally and developing the local
offer

2 Do all it can to make sure that every pupil with SEND gets the support they need

> Make sure that pupils with SEND engage in the activities of the school alongside pupils who don’t
have SEND

> Inform parents when the school is making special educational provision for their child

> Make sure that the school has arrangements in place to support any pupils with medical conditions
2 Provide access to a broad and balanced curriculum

> Have a clear approach to identifying and responding to SEND

2 Provide an annual report for parents on their child’s progress

> Record accurately and keep up to date the provision made for pupils with SEND
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2 Publish information on the school website about how the school is implementing its SEND policy, in
a SEN information report

? Make sure that there is a qualified teacher designated as SENCO for the school and that the key
responsibilities of the role are set out, and monitor the effectiveness of how these are carried out

> Determine their approach to using their resources to support the progress of pupils with SEND

5.3 The SEND link governor

The SEND link governor is Mary Ryan

The SEND governor will:

> Help to raise awareness of SEND issues at governing board meetings

? Monitor the quality and effectiveness of SEND provision within the school and update the
governing board on this

> Work with the headteacher and SENCO to determine the strategic development of the SEND
policy and provision in the school

5.4 The headteacher
The headteacher will:

> Work with the SENCO and SEND link governor to determine the strategic development of the
SEND policy and provision within the school

> Work with the SENCO and school governors to make sure the school meets its responsibilities
under the Equality Act 2010 with regard to reasonable adjustments and access arrangements

> Have overall responsibility for, and awareness of, the provision for pupils with SEND, and their
progress

> Have responsibility for monitoring the school’s notional SEND budget and any additional funding
allocated by the LA to support individual pupils

> Make sure that the SENCO has enough time to carry out their duties
> Have an overview of the needs of the current cohort of pupils on the SEND register

> Advise the LA when a pupil needs an EHC needs assessment, or when an EHC plan needs an
early review

> With the SENCO, monitor to identify any staff who have specific training needs regarding SEN, and
incorporate this into the school’s plan for continuous professional development

> With the SENCO, regularly review and evaluate the breadth and impact of the SEND support the
school offers or can access, and co-operate with the LA in reviewing the provision that is available
locally and in developing the local offer

> With the SENCO and teaching staff, identify any patterns in the school’s identification of SEN, both
within the school and in comparison with national data, and use these to reflect on and reinforce
the quality of teaching

5.5 Class teachers

Each class teacher is responsible for:

2 Planning and providing high-quality teaching that is differentiated to meet pupil needs through a
graduated approach

> The progress and development of every pupil in their class

> Working closely with any teaching assistants or specialist staff to plan and assess the impact of
support and interventions, and consider how they can be linked to classroom teaching

> Working with the SENCO to review each pupil’s progress and development, and decide on any
changes to provision
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2 Ensuring they follow this SEND policy and the SEN information report

> Communicating with parents regularly to:

o Set clear outcomes and review progress towards them
o Discuss the activities and support that will help achieve the set outcomes
o Identify the responsibilities of the parent, the pupil and the school

o Listen to the parents’ concerns and agree their aspirations for the pupil

5.7 The pupil

Pupils will always be given the opportunity to provide information and express their views about their
SEND and the support provided. They will be invited to participate in discussions and decisions
about this support. This might involve the pupil:

> Explaining what their strengths and difficulties are

> Contributing to setting targets or outcomes

> Attending review meetings

> Giving feedback on the effectiveness of interventions

The pupil’'s views will be taken into account in making decisions that affect them, whenever possible.

6
6.1

6.2

6.3

6.4

6.5

7.2

7.3

Assessment:

Early identification is vital. The class teacher informs the parents at the earliest opportunity
to alert them to concerns and enlist their active help and participation.

The class teacher and the SENDCO assess and monitor the children's progress in line
with existing school practices. This is an ongoing process.

The SENCO works closely with parents and teachers to plan an appropriate programme of
support.

The assessment of children reflects as far as possible their participation in the whole
curriculum of the school. The class teacher and the SENCO can break down the
assessment into smaller steps in order to aid progress and provide detailed and accurate
indicators.

The LA seeks a range of advice before devising an EHCP. They are issued for children
with complex needs. The needs of the child are considered to be paramount in this.

Access to the curriculum:

All children have an entitlement to a broad and balanced curriculum, which is differentiated
to enable them to:

e understand the relevance and purpose of learning activities;
e experience levels of understanding and rates of progress that bring feelings of
success and achievement.

Teachers use a range of strategies to meet children's special educational needs. Lessons
have clear learning objectives; we differentiate work appropriately, and we use assessment
to inform the next stage of learning. Teachers focus on implementing the features of Quality
First Teaching in all lessons and making their classroom settings accessible to all children.

Individual Support Plans, which employ a small-steps approach, feature significantly in
the provision that we make in the school. By breaking down the existing levels of
attainment into finely graded steps and targets, we ensure that children experience
success. All children on the SEND register at School Support level have an ISP.
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7.4 We support children in a manner that acknowledges their entitlement to share the same
learning experiences that their peers enjoy. Wherever possible, we do not withdraw
children from the classroom. There are times, though, when to maximise learning, we ask
the children to work in small groups, or in a one-to-one situation outside the classroom.

8 Partnership with parents:

8.1 St Mary’s Catholic Primary School works closely with parents in the support of those
children with special educational needs. We encourage an active partnership through an
ongoing dialogue with parents. The home—school agreement is central to this. Parents
have much to contribute to our support for children with special educational needs.

8.2 We have regular meetings (Parent-Teacher Consultations) each term to share the progress
of special needs children with their parents and discuss ISP targets. We inform the
parents of any outside intervention, and we share the process of decision-making by
providing clear information relating to the education of children with special educational
needs. The meeting in the 3" term is used to meet the child’s new teacher.

9. Expertise and training of staff

Training will regularly be provided to teaching and support staff. The headteacher and the SENCO
will continuously monitor to identify any staff who have specific training needs and will incorporate
this into the school’s plan for continuous professional development.

10. Promoting Mental Health and Wellbeing

The school will ensure that there is a focus on promoting pupils’ resilience, confidence and ability to
learn in subjects across the curriculum. Positive classroom management and working in small
groups will be implemented to promote positive behaviour, social development and high self-esteem.

Pupils may be referred to specialist services for support with their needs, including the school based
play therapist. When in-school intervention is not appropriate, referrals will be used.

The school will continue to support the pupil as best it can.
For pupils with more complex needs, additional in-school support will include:
» Supporting the pupil’s teacher, to help them manage the pupil’s behaviour.

» The school will focus on work that helps to build self-esteem and self-discipline with the aim of
addressing disruptive behaviour

Complaints

Should a parent or carer have a concern about special provision made for their child, they should, in
the first instance, discuss this with the class teacher and the SENDCO. If the concern continues this
should be referred to the Headteacher, who will try to resolve the matter and can advise on formal
procedures for complaint.

For Complaints, refer to the School Complaints Policy.

10 Monitoring and review:
We evaluate the effectiveness of provision for pupils with SEN by:
> Tracking pupils’ progress

2 Carrying out the review stage of the graduated approach in every cycle of SEN support
2 Using pupil questionnaires

? Monitoring by the SENCO

2 Holding annual reviews for pupils with EHC plans

? Getting feedback from the pupil and their parents
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11. Links with other policies and documents
This policy links to the following documents
2 SEN information report

> The local offer

2 Accessibility plan

> Behaviour policy

? Safeguarding / child protection policy
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